ACTUALITE DE L'EDUCATION

Les valeurs de la République au coeur des réformes 126
du systéme éducatif en France

par Marie-Christine Weidmann Koop

Lannée 20142015 a été marquée par la réforme du college, qui a provoqué
une polémique, et par les attentats de janvier 2015 qui ont mis en évidence
les faiblesses du systeme éducatif et leur part de responsabilité dans la
montée du communautarisme au sein des guartiers sensibles affectés par un
taux élevé de décrochage scolaire. On s'est interrogé sur I'égalité des chances,
Papplication de la laicité et enseignement 4 la citoyenneté, valeurs de la
République autour desquelles des mesures ont été proposées pour favoriser
la réussite de tous et améliorer le climat dans les établissements scolaires,

FOCUS ON THE CLASSROOM

A Faculty/Librarian Collaboration to Restructure 146
a Graduate Research Methods Class for French
Literature Students

by Frances Devlin and E. Bruce Hayes

The purpose of this article is to describe a reconfigured introduction to
graduate studies in French/Francophone Studies, taught to entering MA
and PhD students. The course is a hybrid model that involves the
collaboration of a French professor and a university librarian. Areas covered
in this course include: 1) introduction to literary theory; 2) bibliography
and research methods, including training with reference-management tools;
3) preparation and presentation of a conference paper; 4) technology
training, including web design, online portfolio, and a digital humanities
project; 5) professional ethics and awareness of the academic market and
alternative careers,

ACTUALITES DU MONDE FRANCOPHONE:
APPLICATIONS PEDAGOGIQUES

Online Lessons Learned 164
by Randi L. Polk
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INTERVIEW

“Haitienne jusqu’au bout”: entretien avec Jessica Fievre

par Laurence Clerfeuille

Cet entretien avec V'écrivaine haitienne Jessica Fievre permet de mieux
comprendre son ceuvre, qui allie le mystére et 'imaginaire haitiens au réel,
mais aussi de continuer 4 explorer certaines problématiques importantes
dans la littérature haitienne. La place des femmes dans cette littérature y sera
notamment abordée, comme le sera aussi celle du choix de la langue. Fiévre
exprime ici avant tout sa fierté d’étre haitienne et son désir de faire connaitre
ses perspectives sur la culture haitienne, une culture extrémement riche,
méme si elle est encore mal comprise et trop souvent réduite a des clichés
peu flatteurs.

DOSSIER PEDAGOGIQUE

Surveol de la francophonie vietnamienne
par Emmanuelle Remy

Ce dossier pédagogique, congu pour des éleves de francais 2, 3, 4 et AP,
invite 3 découvrir une chanson, une interpréte, un pays, une culture.

1l contient des activités, leurs réponses et des repéres historiques.

[This Dossier pédagogique is available on the French Review website:
<frenchreview.frenchteachers.org/Dossiers.html>}

REVIEWS

LINGUISTICS

DURRENMATT, JACQUES. La ponctuation en frangais. (H. Jay Siskin)

Fucus, CATHERINE. La camparaison et son expression en frangais.
(Alan D. Savage)

IsNARDS, ALEXANDRE DES. Dictionnaire du nouveau francais.
{Michael D, Picone)

KREMNITZ, GEORG, et FANCH Brounic, éd. Histoire sociale des langues
de France. { Albert Valdman)

La langue, facteur dintégration et d’insertion. Revue frangaise de linguistique
appliquée. (Carole Salmon)

LinpovisT, CHRISTINA, and CamiLa BArDEL, eds. The Acquisition of French
as a Second Language: New Developmental Perspectives. (Tamara Lindner)

Tyne, HENRY, VIRGINIE ANDRE, CHRISTOPHE BENZITOUN, ALEX BOULTON,
and YAN Greus, eds. French through Corpora: Ecological and Data-Driven
Perspectives in French Language Studies. (Lindsy L. Myers)
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A Facuity/Librarian Collaboration
to Restructure a Graduate
Research Methods Class

for French Literature Students

by Frances Devlin and E. Bruce Hayes

IN THE 2012 SPRING SEMESTER, Bruce Hayes, Director of Graduate Studies, French
Department, and Frances Devlin, Librarian for French Literature, University of
Kansas, collaborated to restructure and teach Introduction to Graduate Studies in
French, a 3-credit research methods graduate class. One important aspect of this
faculty/librarian collaboration was in the development of a relatively new model
of instruction in which a librarian was “embedded” in the class and attended all
sessions. Instead of offering a typical “one-shot” (one class period) library session,
relevant information sources and research strategies were integrated throughout
the class. The purpose was to build the graduate students’ research skills with a
series of assignments, from developing a search strategy, to finding relevant sources
to support a research statement, to preparing an annotated bibliography, to sub-
mitting a paper proposal, and culminating in delivering a conference paper. In
addition, other librarians and subject experts were invited into the class through-
out the semester to present on scholarly topics such as digital humanities research,
copyright management, scholarly communications, open access, research impact
factors, and working with special and rare collections. While the course included
the elements of a traditional bibliography and research methods class, the other
major component was a focus on students developing practical, professionally
useful skills, an awareness of higher education issues, and an introduction to alter-
native academic and non-academic careers. These practical skills included: creating
a web-based professional portfolio with an academic CV and a professional resume;
creating blogs and commenting on higher-education issues and literary theory;
writing grant proposals; and participating in a panel discussion on alternative
academic careers for humanists with advanced degrees. The class was offered a
second time in the 2013 fall semester and was expanded to include graduate
students from the Slavic and German departments to increase the interdisciplinary
nature of the course, since many of the topics covered were of common interest to
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all. By collaborating with these other two language departments, the Introduction
to Graduate Studies class can now be offered annuaily as part of the carriculum for
new graduate students.

Class Description

Syllabus/Assignments

Alain-Philippe Durand’s 2013 article in the French Review generated lively
discussion on our campus and elsewhere about strategies for recruiting French
majors. One of Durand’s main points is that we need to recognize that most of
our students who major in French and Francophone studies will not pursue careers
directly related to the field. He did an excellent job explaining how we can view this
positively and how we can change our message to students to explain why studying
French will benefit them.

In redesigning this course, we began by considering an issue similar to the one
Durand raises, but at the graduate level: first, while many of the graduate students
in our program will go on to teach French, either at the secondary or post-secondary
level, many others will not. Also, while some of our students at the MA level will
go on to pursue PhDs in French, others will not. Acknowledging these realities,
which have generated enormous discussion and debate nationally,’ led us to the
following questions that guided our development of this new, hybridized intro-
ductory course to graduate studies: What can we do to better prepare students
who do not go on to a career teaching and conducting research in French studies
in a way that will also benefit those who do? Next, what can we do to better integrate
technology into this class in ways that are pedagogically and professionally useful?
How do we introduce our graduate students to digital humanities, website design,
research management tools, and others? How do we do all of this while still pre-
serving the core mission of the class, which is to train students how to conduct
graduate-level research and produce the kind of research paper that will benefit
them in their training as future scholars and teachers?

Given our mutual limitations as a professor and a librarian, attempting to
address such a large number of skills and training required a large degree of collab-
oration. By the time the course design was complete, we had laised with more
than a dozen people from various offices and departments on campus. Professors
will often schedule training sessions for classes with these different offices on
campus {e.g., the Libraries, the Writing Center, Career Services, etc.). The efficacy
of these one-off sessions is limited, since they involve very little student engage-
ment. As we prioritized the training we wanted to include for this class, we worked
to ensure that whatever we did, there was a well-defined assignment connected
with it, as well as a follow-up session to verify student engagement. For example,
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when we worked with our digital humanities specialist, the goal was to design
a detailed assignment for the students that would require them to use at least
one digital humanities tool to investigate a French literary text. In addition to an
introductory session illustrating how to use various digital humanities tools and
out-of-class times provided for students to come for help, the culminating event
was a “show and tell” class where the students in the course presented the results
of their digital humanities projects.”

For the website-design element of this class, we collaborated with our col-
leagues at the Academic Resource Center to provide training. By the second week
of class, students had set up their own websites and had two separate blogs, one on
literary theory (we used an Open Yale course, Paul H. Fry’s “Introduction to
Theory of Literature” <oyc.yale.edu/english/engl-300>, which the students blogged
about and we discussed in class), and another on topics related to higher education,
foreign language instruction, graduate studies, and the job market. This latter
category contributed to increasing professional awareness by our students, most of
whom were unaware of the issues surrounding our profession, including the dire
academic job market. Students were also able to use their websites to develop
online teaching portfolios.

Another important aspect of this course was training students how to use
materials in a rare-book research library. To do this, we worked with our colleagues
at our research library to design an assignment that would allow them to work
with physical materials in the library and report the results of their research. Our
library has a fairly strong collection of French Revolution-era pamphlets, number-
ing in the thousands, most of which are not accessible in the online catalog. This
required them to use a print bibliography to find a pamphlet that interested them,
and we also asked them to use the National Union Catalogue and WorldCat to
identify other libraries with copies of the same pamphlet. The best part of this
assignment was the “show and tell” class where we gathered in a reading room
with all of the chosen pamphlets on display and the students were able to talk
about their pamphlets and contextualize them historically. This was a much better
experience than previous ones that had simply involved a tour of the library and
a cursory examination of some of the holdings.

In addition to library research-methods training, which involved the traditional
introduction to online and print resources for French and Francophone studies, we
included the requirement that students use a reference management and “cite and
write” tool such as Zotero. Instead of simply having a session in which the program
was introduced, we broke it down into two parts and required students to build
their own digital library and then use the citation management function when
writing their paper for the course, Students found it very useful to be required to
do this, because once they had been through the experience of setting up a digital
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library and seen the benefit of the “cite and write” tool for their paper, this became
a resource they used frequently throughout their graduate studies.

As mentioned previously, the central requirement of this class is a research
paper, which we broke down into several steps. Instead of following the traditional
model of requiring a research paper at the end of the class, we started with an
annotated bibliography, followed by an abstract {we did two versions, with only the
second version being graded), then a paper outline, followed by a first submission
of the paper a few weeks before the end of the semester. This allowed the instructor
to provide feedback, as well as feedback from selected peers, before students sub-
mitted their final paper at the end of the semester. Having taught several graduate
courses before this one, the faculty member found that the general quality of the
final work was much improved compared to previous courses.

When we offered the course again in 2013, we made another change that provided
an additional element of professional development for our students. On the last
Saturday of the term, we held a mock conference where students presented their
papers to their peers and other faculty members.’ The conference was successful and
those who attended were impressed with the quality of the presentations. More
importantly, it provided our students with the confidence and experience to submit
abstracts to present at other conferences. Multiple students reported within the year

" that they had presented at a national conference and that they would never have done

this as early in their graduate studies, if it were not for the experience of this course.

Assessment/Feedback

Surveys were administered to the students at the end of each semester to ask
for feedback about the class structure, assignments, required readings, and the
presence of a librarian, along with other specialists in the class. We also asked
if there were other topics or research skills that they would have liked to have
learned, but were not included in the course. The feedback was positive both times
the class was taught and students enjoyed the experience of having a librarian
embedded in the classroom. Based on the input provided by students and others
involved in teaching the class, the structure and content has been modified and
improved each time it has been offered. After the first iteration of the class, we real-
ized that we were attempting to cover too many topics without sufficient depth.
Subsequently, we chose those training sessions identified as most valuable and
allocated more time to them. For example, the digital humanities training was
expanded to devote more class time, including the assignment previously described.
Also, students requested more literary theory. The second time the class was
offered, an expanded number of literary theories were addressed and students were
required to produce blogs about them.
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Overall, the highest ratings from the survey (Appendix 2) were given for the
“Alt-Ac” Panel, the Career Services CV and resume preparation, and the digital
humanities sessions. Both times the class was offered, the majority of the students
responded that this experience had increased their confidence in conducting
Bbrary research from searching for relevant materials, to preparing an annotated
bibliography, writing an abstract, and delivering a conference paper.

Significance
“Embedded” Librarian

Embedding librarians into a classroom has been a growing practice in aca-
demic libraries over the past decade to integrate information literacy and research
skills into the curriculum. One of the benefits of moving to this model of
instruction has been the resulting stronger relationships established between the
students, the faculty member, and the librarian. It also iltustrates the changing role
of librarians in higher education and the value in collaborating more closely with
faculty members in teaching. The term “embedded” is inspired by embedded
journalists who worked in close proximity to the military during wartime media
coverage. While there are many interpretations or definitions, Barbara Dewey is
one of the first authors to use the phrase “embedded librarian.” She provides
examples and emphasizes the “imperative for academic librarians to become em-
bedded in the priorities of teaching, learning, and research” (6). Since her article,
several publications have described various implementations of “embedded librar-
ians” working with faculty. These range from embedding an online component (a
library guide, tutorial, etc.} into a course, to having a librarian embedded into a
course management system, such as Blackboard, to a librarian having a presence
in a department or school, to being fully integrated into a course (Schulte).

One of the goals in having a librarian embedded in our course was to provide
more time over several classes for in-depth coverage of research tools and methods.
We also wanted to increase student awareness that librarians are valuable partners
to assist them in the research process. Students are often hesitant to approach librar-
ians to ask for assistance. By being present in the class throughout the semester, the
librarian became a part of the group, someone who was approachable and easily
accessible for consultation. The librarian was also able to work closely with the
students to gain better knowledge of their research needs throughout the class. In
a one-shot library session, there is typically not adequate time for in-depth coverage
of specific library resources or advanced research skills (Bean and Thomas). In our
case, the presence of a librarian in all the classes allowed for regular opportunities
for the students to interact with her about their assignments, thus building connec-
tions that will last throughout their graduate studies.
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Preparing Future French Scholars, Alt-Academic Careers

As previously mentioned, one of the prime motivators for medifying our
course was acknowledging the generations-old problem, made worse by the
economic meltdown of 2007-08, of too many PhDs and not enough academic
positions. While some of our graduates go on to be French teachers and professors,
others do not. One of the goals of this class has been to help students become
aware of this sooner and provide them with better tools for tackling this challenge.
Nationally, this is a hot topic and one that has generated a fair amount of contro-
versy. Most recently, Georgetown’s launching of an “alt-ac” PhD in English brought
out strong reactions on both sides of the debate (Patel).

Based on student feedback, one of the most successful aspects of this class has
been “alternative academic” or “alt-ac” training. When students were polled about
favorite activities, the “alt-ac” panel discussion we organized ranked the highest. We
invited four upper-level administrators on campus who have humanities PhDs to
participate. Speakers were asked to consider the following questions:

« What do you know now that you wish you had known when you were
starting out in graduate school?

» What can students be doing now to prepare better for an “alt-ac” career?

+ What skills/knowledge did you acquire during your graduate studies that
have benefited you professionally?

+ What are the pros and cons about your career choice?

The discussion was lively and everyone was engaged. Several students commented
that it was helpful to meet people who had successfully made the transition. This
experience also put students in contact with people who could serve as mentors
and provide guidance to those interested in pursuing different careers after
graduate school.

Another popular session, which ranked second on student surveys, was the
hands-on training provided by our colleague in career services. She guided
students through the process of finding a job description that interested them and
then tailoring their application materials to the position description. She helped
thern understand the important differences and nuances between CVs and resumes,
and how to write effective cover letters for both French teaching positions and
administrative jobs (having served on hiring committees for administrative
positions, Hayes has been dismayed by the number of humanities PhD applicants
who clearly do not understand how to adapt their application materials for an
administrative position). We have expanded this portion of the class to include
setting up online profiles on Academia.edu or LinkedIn, as well as managing one’s
online research profile using tools such as ORCid.
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While this class included elements intended to help those who might goontoa
career outside the professoriat, these elements can be beneficial to those wishing to
become French teachers as well. The reality is that those of us who teach French spend
an inordinate amount of time doing administrative tasks and that we receive little or
no training or preparation for this in graduate school. Providing some of this training
for our students can be beneficial not just for those who want to pursue careers outside
teaching, but for those who pursue a career in teaching and research as well.

Looking to the Future

A key element to the success of this teaching experience has been the strong
working relationship and collaborative process between the faculty member and
the librarian throughout this class. Changes are made based on our experiences in
teaching the class, in addition to using the feedback and data collected from
students through the surveys. Although our campus has limited resources, we were
able to secure modest funding to support the class redesign. The course was awarded
a grant in 2014-15 from the Institute for Digital Research in the Humanities
<idrh.ku.edu/course-development-grants> to help us further integrate digital
humanities into the course. )

The next time the class is offered, we plan to gather additional quantitative
data with pre- and post-assessment surveys to determine students’ knowledge of
research tools at the beginning and at the end of the semester. The quality of
students’ research output (annotated bibliography, abstract, and conference paper)
may also be used as a measure to evaluate the effectiveness of the course content
with respect to improving information literacy outcomes for this and other
graduate-level classes offered in the French Department.

As we continue to track and expand data we are gathering related to this
course, another important element will be job placement and surveying French
graduates to ascertain in which ways this course helped to prepare them for their
careers. We already have some anecdotal evidence that graduates have found skills
they acquired in the class helpful in their academic and professional pursuits. We
want to know about our graduates’ employment and ask them to identify aspects
of this class that they find contributed to their professional success. It will be
interesting to compare results between those who have gone on to teach French
and those who have pursued other careers. What commonalities or differences will
we discover between the two groups? This information will be mportant in
making decisions about the future shape of this course and in determining where
we will place our greatest emphasis and resources.

UNIVERSITY OF KANSAS
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Appendix 1
Selected content from syllabus, Introduction
to Graduate Studies (French 720)

This course is an introduction to the skills required of students doing graduate
degrees in French and Francophone Studies. Areas covered include:

1) Introduction to literary theory and criticism

2) Bibliography and research methods, including online database management

3) Preparation and presentation of a research-based conference paper

4) Technology training, including web design, online portfolio, and digital
humanities

5) Professional ethics and awareness of the academic market and alternative
careers

We will also be working on practical, professionally useful goals, such as how to
make better use of technology, how to create a CV and/or a resume, how to write an
abstract, and how to present a conference paper. Course requirements will include a
variety of smaller assignments and two larger projects, a web-based professional
portfolio and a conference paper.

Required books for all students:

Booth, Wayne C., Gregory G. Colomb, and Joseph M. Williams. The Craft of Research.
3" ed. Chicago: UP of Chicago, 2008.

Fry, Paul H. Theory of Literature. New Haven: Yale UP, 2012.

Semenza, Gregory M. Colon. Graduate Study for the Twenty-First Century: How fo
Build an Academic Career in the Humanities. 2 ed. New York: Palgrave Macmillan,
2010,

For French graduate students, you must select one of the following
works (your research paper will be based on one of these books):

Navarre, Marguerite de. Heptaméron.
Flaubert, Gustave. Madame Bovary.
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Work Required:

Attendance and active class participation

Attendance at three campus events, including at least one digital humanities
event (submit via email a one-paragraph description within one week of event)

Website (this will include blogs on higher education and literary theory,
academic CV or professional resume, personal profile, digital humanities
project, and overall design}

Spencer Research Library project

Annotated bibliography (at least a dozen secondary sources)

Conference paper abstract (275-300 words)

Conference paper outline

Oral presentation of paper

Conference paper, final version (910 pages; 2700-3000 words plus substantial
bibliography)
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Notes

‘This is a topic that makes regular appearances in academic trade publications
(Chronicle of Higher Education; Inside Higher Ed). Segran’s “Finding Meaning After
Academe” highlights the difficulties faced by humanities PhDs who leave the academy.
Straumsheim’s “‘Alt-Ac’ Realities” describes a study that shows how students are
woefully unprepared to face the so-called “alt-ac” job market. In the mainstream press,
Tuhus-Dubrow’s “The Repurposed PhD” discusses <versatilephd.com>, an “online
community dedicated to non-academnic and non-faculty careers for PhDs in humanities,
social science and STEM,” and a “Beyond Academia” conference held at UC-Berkeley
since 2013,

*We are well aware that there are graduate programs that have a much more
developed curriculum in digital humanities. However, for French programs that do
not currently have a digital humanities component integrated into their curriculum,
our experiment could serve as a beginning model, It allowed students to connect with
people and resources on and off campus, thereby developing more expertise.

"We credit our colleague in Germanic Languages & Literatures, Dr. Leonie Marx,
who had the idea for the conference.
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